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Introduction

Charles L. Glenn
with Munirah Alaboudi, Richard Fournier,
Eatherine Meyer Moran

he study of seven Islamie secondary schools 15 one of the produces of

the farranging Cose Stwdies i Character and Citizenship fducaiion Progect,
This ambitiows research was desigmed and Lsnched by the Instioe for
Advanced Stdies in Culire ar the University of Virginia, directed by soci-
LllthiMIJ;L'rnt'.\ Davizson Huner 1'm'|1]._ the suathor of The Tiegith u_lr Charecter:
Murad Edwcation in an Age Withow! Gosd or Evil andd other influential books,
The overall stucly was imtended

o systematically explore distinetive approswches e chaneeter aml citézenshap
cducation across nine school sectors: raditional public, charter, Cathelic,
Pratestant, Jewish, Muslim, elite independent, pedagogical, and home-
M!lm.bl'ltl.;{. The I.ugl.'l Rl e al this pluiﬂ.l is 1o uniderstndd I.'l:ll]l!.l-!"l.ill“
instituticnal seitings and ways in which personal and public virtue is fonmned
within American children. This project will attempt o fill lseanae in the
scholasship oo the relationship between schooling and the formation of
maral sensibilities and habits among the voung, (lnstitne for Advanced
Studies in Culture, 20015, P ]

Miadim Eadvvadors s Awerimn Comapusitin, pages s-xvii
Caogrrighin © 20038 by Inlmrmacion Age Publishing
AR riglets of reproduction inoany form reserasd. =l



xii ® Introduction

Atenth secior, rural public schools, was added subseoquenty as a result of
diseussions among the researchers,

The study of lslamic secondary schools was entrusted o Profesor
Charles Glenn of Boston University, who bad carcied o hisioncal and com-
parativee studies of the role of and controversies over faith-hased schools in
Morth America and Europe, and had paricipated for 3 munber of years in
Evropean policy debates over the growing Muoslim presence in sociery and
schools. He in tam recruited a research team including four Boston Uni-
versity graduate students and one postdoctoral aniversity administrator o
carmy out interviews and observatons and assist with the anabysis of the re-
suilts, Three of these are credited as coauthors (see biographies at the end of
this voslume), bt it is important also o acknowledge the valuble assisanee
of Boston University graduate snwdems Amna al-Fisaci and Rukhsana Mazir.

School visits, observations, interviews, and focus groups wok place
during the 200 4=2005 ancd 2015=2006 school vears (with some exploraory
visits im 20132014}, and resulted in nearly half a million words of tran-
seripts which forme the primary busis Tov this book. School admimistrtons
aned teachers were interviewed alone or in focus groups, as were studenis;
parents were intervicwed cither in person or by welephone. In some cascs
the parent interviews were conducted in Arabic, Subsequently, Munirah Al-
ahenndi amd Richard Fournier carvicd out additional interviews as part of
their dissertation research on the roles of wachers and of school adminis
IFATOrs, respectively.

The seven schools included in the study are located in the Southeast,
Southwest, Midwes:, F-Adantic, and New England areas, Several draw
predominamly from South Asian immigrant families, others from Middle
Eastern immigrant families, with in all but onc case some of the other
gronp as well as uswally a lew students of other orgins: Afncan Amenican,
West African, and so on. A significant proportion of the parents (as well as
school stall) came to the United States as graduate students, and they tend
tor bas professionals or own small businesses,

O study clid ot inelude suny of the schools cremted by narive Alvican-
American Mustims (see Rashid & Muhammad, 1992); though these are very
interesting in their own right, they raise very different ssues from those of
schools created by immigrant Muslims,

The white paper which forms the base for the en parallel stodies des
fined their purposes by pointng out that previous

ressearch ﬂiggfslﬂh:l.l the sources and u'l!iug'.!. T moral sined oo edacation
maiter=—=thai the thicknes of culiural endowments and the densaey of moral
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comiminity within which those endowments fnd expression are significant
in the Formation nd'pﬂ'mnql ETI | rlqlhlir wirtue im children, Yet the research
by ether guesticns, Wt is i abaont these scheonls that e most gernne
to charaeter and citizenship formatong s it the school’s fomally artca-
Lateel beliels or moral commitments? Is it the dably social rimealss Is i high
cxpectations placed upon academic performance and behaviomal proprien?
Is it ihe= size of thee schood and the relacive involvemeni l:ld'puwmx il o her
ol a|.|.1.1||.|u1lg, to it O as ot LJ:I.I!IEI.I‘J:IILI_.I; el '.lll.ugrl]mr':' o kntellecial,
civic andd moral expectations, ostensibly de-conpled in many public schools,
actually reinforce one another in powerful ways? And whar are the salient
ilitferences thai :|||'igj||; Rl HL LT achosls betieen the seciorss (losiigte Tos
Ackvanced Studies in Coliere, 34, p- &

T shed some light on these ssues, we have focused on the secdor of
[u.]'dmir '\ﬂ:'hn:n::ll'll:g 1';1.:!1i,-r r|'|'.|r| !ﬂ"l.'iﬂj.: (4] E;II'I:“.'iI:Ii,' rhu;k l:h,-urriprinnx of 'ul-
dividual schools, There would cerainky be much to learn rom individual
case stuties, of the sort of which Gerald Grant (1986), Mary Hevwood Mez
(15986), and Alan Peshkin (1978, 1986, 1991, 1997, 2000) have proviced
such engaging examples. That was mot our assigned sk, however, and we
have instead sonighn o emulane the ke James Coleman and Thomas Hoffer
(1987], Paul Hill and his team { 19693, Peter Mortmore and his {1998), and
Arthur Powell, Farrar, and Cohen (1985], in seeking o draw valid general-
teations from a number of generally similar schools,

The schools that we visited were by no means identical, not least be-
caese each s independent though loosely asociated with sarious nanional
nebworks. There is among Mustim-Amenican edoucitors nothing hke the re-
ligious orders that did so much o promote common models of Catholic
schoohng, models that persist to seme degree woday, 10is up w the local
hoard of each of these lslunic schools to recruit and supervise an adminis-
trative team, and o work with them o fiod the necessary funding for phosi-
cal facilities and other expenzes, The administrators, in o, must recnil
teachers and other staff and, given the fairly rapid oormover of staff, o do
s aggain sl again in o context lagely Bwking in norms for the distinetive
rpualifications we teach in Istamic schools,

And, of course, they must saisfy parenis willing o sacrifice 0 keep
their children in an Islamic school, and eenaged sudenis who may he
luredd by the superior facilives, course selection, and exuracurricular ofler-
imgs of local pubilic high sehoaols.

For all these reasons, and becanse the distribution of Muslims in the
United States s by oo means uniform, there are some significant daiffer-
ences among the schools inour stody; one, “school G s a pariealar oo
lier. More significant, however, are the similarities, which we will consider
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belore wurning 1o the dilferences, These observations are based upon six
of the seven schools we stadied, since the seventh was added Fae in the
process and we did not collect all the same background daia in that case;
wee have no reason (o believe, however, that it was notably different from
the athers.

First, as noted, each of the schools is independent, under its own local
Troarad and only loosely linked 1o broader networks. Al ave acoredited by
repionl assockations of schools ol which the great majority ave ot Bshamic,
The hoards of cach of our schools is deeply imvolved, and indeed in some
cases perhaps oo much engaged, with administrative deails.

Each of the schools includes the clementary and intermediate grades,
which are significantly larger than the high school grades in schools E, F,
and (. In fact, a common pattern for Islamic schools (and for many other
faith-based schools as welly is o stane with the prinvary grades and then
gradually expand upward as resources allow in order © continue o serve
thie samie students, The greal majorit of lslamic schools in North America,
in fact, serve only the elementary grades at present. Providing a full high
school program for siudenis whose parents bave high academic ambinons
for their children is an expensive proposition, and it is commaon for stu-
dents living in communitics with good public schools o mansfer out of
their Islamic school as they enter 9ik grade. As we will see, the clicnicle of
School G have especially high seademic expectations and that school places
a correspondingly strong emphasis on its academic quality,

Torl | Grades9-12 |
School B aR 15
Schonl s o)
P — 100 "
[ Schonl E | dta il
Setwad F XD b LT |
Schhal G 41 s |

Each of the schools places substantial expectations on parents, includ-
ing that of volunteering at the school on a regular basis. Most students
commute to cach school from beyond walking distance, in some cases [rom
a significant distance reflecting the dispersion of the local Muoslim popuali-
tiesm amed the scrcity of Bsbamice secondary schoaols,

Faculty salaries are modesi—benween 525,000 and §35,000 for new
tesachers in five of the schoods, berween S35 000 gl $‘I-5.'I'K'N'.F 1 schiool G—
andd gurmever s Ganrdy fresquent, We were told that, for two ol the schools, |
o 4 years was the wvpical term of employment, while for the other four it
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wits B L 9 vears, I each cse there are non-Muslim teachers, though be-
mwieen 8% and 95% were reported o be Muslim.

Five of the schools reported that vivtually all of their students partici-
pate actively in religioas activities outside of school, while school G es-
mvated this an 605,

Chwe of the striking=—and we believe highly signilican t—similarities is
that all six schonls have daily assemblies with what wis repored as well as
observed Ln our tcam o be enthusiasisc and respecilul participation by the
studenis, These sessions had a religions chameter bag served also for reguolare
Iy ceinforcing ool norms, proanoding solidanty, commentiong oo oaticnal

or world events, and providing opportonities for student leadership as well,

Another common feature of the schools is an explicit honor code of
behavioral norms, including sirict rales for dress and for relatdons berween
bsesvs anad grivls, with a judicaal system to enforee them, Stdents ane expected
tey abide by these norms outside of school and even over the summer vaca-
ton, As we will see, our student intervews revealed some discontentment
with these rules and they were a focus of much discussion in Islanic soed-
tes’ clissaes,

The schools all reporied strong aculemic goals, though these varied
somewhat.

At five of the six, 1% of the studenis take A" placement texis before
praduating, This should be considered in the context that between 30 and
40% of the siudents at each schoal are not native speakers of English, and
many others come (rom homes where langoages other than English ane
spoken.

For each of the six schools, “diversin” was stated as an important goal,
reflecting the Bt that Muslim families in the United Staes come from
many diffcrent countrics and from different Islamic traditions. Taking that
imto account, there was sirong agrecment on emphasizing the religious mis-
sion of each school, and recalling the [ounding purposes ol the school,
Acceptance of Islam’s hagie statement of Bith is required for both studems
aned thewr parems.

It was reporied to ws and we also observed that smudenis in each of these
high schools had a strong interest in public affairs, and saw themsches as
patriotic Amerncans,

Firally
.|H:|' M.I'Jl:! iul' L[] I]It! EAET) ||::||||11,1ir|.“ :'lll.l:un;' e '.'.uu'l [(§] l|u:. plli:ll'n. sk_:l:lul:l!x Ilr.:'l
are the alternative. In three of the cases they also helieved strongly thar

o st andd students ol all six schools perceive their schodd s mor-
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their school s academically superion though in the other three cases that
sense of academic superiority, while present, was more morderate.

So howw il the schools differ? Demographically two of the siv sehanls
serve @ prodomipantly South Asan (Pakistani, Bangledeshi, and Dodsan)
imigrant popadation (74% at School Eand 70% at School Fj while the oth-
ers serve primvrily families from the Middle East and North Afries, theagh
only School G reports noe South Asians an all. Each school has stedents re-
prrtesd as “black,” though whether of Amencan or immigrant ongin is nog
clear: omly ar Schoal 13 is this a significant proportion of the smdens, 55%.

Social clss and parental education level is another distinction among
the schools; most families at schools B, C, and E are middleancome and the
parents have completed 4 vears of college, while at schools 13 amd F mosc
are upper middle income with parents who have gradume or professional
deprees. Parents of students at School G have strmalbar sudvanced education
andl rend o be wealthy

The starements through which the schaols present their mission we the
public and o prospective parents, and which (we were ol and observed )
serve as the basis for continued team-building efloris among siall and stu-
demis, differ in some significant ways.

School B declares that it seeks to foster leadership, academic achieve-
ment, moral and social responsibility, and to make it smdens “well-
equipped w interact with the world at large”; goals thae could be advanced
Iw any schiool. Their primary appeal o porents is “the Gamily environmeni;
strong faith emphasis conpled with extensive college prepamtion; and
the International Baccalaureate program adding competitive educational
adlvantage,”

School C wanis its graduaies to be “leamers of the principles and prac-
tiees of Balam, and academically suceessful,” Tt presems isell as “an exten-
sion of parents’ efforts o instll Islamic practices ‘values into an impres-
sionable and formidable mind. offerning a leaming environmeni sife from
unacceptable values and practices with extensive college preparation.” Like
schools B, I3, and E, it has students take courses for credin an bocal colleges
as @ way to supplement the rather thin advanced offerings that the schoaol
itself can provide compared with better-resourced public high schools.

The yission stitemment of School T makes a more explicil connection
with Islamic themes, promising to provide students with:

L. i/ knowledge thar embraces worldly and spirineal phencmena
2. ‘ibadah: ordering all aspects of one's life as different forms of wor-
ship of Allah
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3. Mihsang worship Allah as if vou see Him, Tor il vou do not see Him,
He sees vou
4. "ad/: justice and proportion in all relagions, as willed by Allah

It adds that the “school guides the young aduls to lead decent con-
temporary lives, enrich their Tamilies, serve their community, wolerace dil-
ference, think eritically, promone collaboration and respect others,” The
leadership promises parents a “small family community, the individualized
focus of sedl on each suudent,” as well as a dual enrollment program in a
prestigions locil college.

School E stresses nurtunng  “commitied balanced Muslims™ and
“knowledgeable scholars™ as well as “contributing ctizens and community
Bunlchers,” and cies the following core vialues:

8 [mponance of Faith | faeens)
B Purpose of Prayer { Sodeh |
& Swrong Moral Charmcier (Akfifaag)

It seeks 1o appeal to parents with its “diversity of school staff and stu-
dlerits and the small Gimily communiny,” the "individialized focus of stall on
each student,” and the “strong focus on college preparation companed o
other schools in the area.”

The mission statement of Schoaol F s simple: “integrity, empathy, and
kindness,” [t appeals (o parents on the basis of te “cearly defined Istamic
identity of the school, the indiadualized focus of saff on cach susdent,
academically and emoticnally, and the school’s comprehensive athletic pro-
gram,” This last item was oot cited as a “selling point™ by any of the other
schools, though in each case they reported that bemwveen 50 and 609 of
students remained alier school for athletic and other activities,

Scheol G, as we have seen, is something of an outlier, sceking to at-
ract alfluent Muslim parents by an approach similar to that of private inde-
pendent schools, Reported niion, ar $15,000, was abont mwice thar of the
other schools in our study, We found a strong focus on the International
Baccalawreate program (1B), with the school reorganizng is currieulum
and instruction and even its mission statement on the TR model. It now
presents isclf as "where students can achicve their highest potenial while
exhibiting civic responsibility and mualtoud ol appreciaton.” s appeal w
prospective parents is based on “the abundance of the school's resources,
the progressive approach o education through a customized International

Baccalaureate progran wtilizagon, and the competitve qualifications anid
skills of school siaff.”
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As we bave noted alremsdy, this was the only sehool in our sioedy whose ste-
dents are not necessanly involved in moscpuee-based activities oside of schiool,
and while the political culture of the other schoaols was descnibed as “some-
what conservative,” that of School G was described as “somewhat liberal.”

These dilferences of emphasis and of clientele among the schools,
while by no means insignificant, should noe prevent us from drawing con-
clusions about how Islamic secondary schools in the United States are seck-
ing to form character and the virnues essential to good citizenship, On the
oithier hamd, it seems likely thar the schools whose leadership allowed us o
visit aned interview are among the more open, which s a reminder nog o
over generalize from our findings.



